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CHAPTER I 
THE PROBLEM 
Extensive reading of educational journals makes one aware 
that, for a variety of reasons# there is an ever increasing 
number of slow-learning pupils in our secondary schools today. 
Obviously a course of study is necessary for those who will 
remain in school only through high school or part of it; and 
obviously, also, this course should vary according to the learn-
ing ability of these slow-learning pupils. 
STATEMENT OF THE PROBLEM 
This purpose of this thesis is to survey , and analyze the 
suitability of the literature taught to slow learners in 
Massachusetts high schools. 
SCOPE OF THE SURVEY 
Based on the theory that the larger school systems have 
available copies of their Outlines or Bourses of Study, the 
survey covered the forty-two Massachusetts cities and towns 
having a population of 20 , 000 or more at the time of the last 
census. The principals of the sixty-two senior high schools in 
these communi t ies were sent a letter1 requesting copies of the 
English Courses of Study used in their high schools. The 
Appendix B 
letter was accompanied by a questionnaire1 to be filled out by 
the high school principal or the person most directly concerne 
The questionnaire covered the materials used for slow learners 
and the types of grouping and grading of' these same pupils. 
TREATMENT OF THE MATERIAL 
When the materials were received they were studied to 
analyze and tabulate the literature and methods used with slow 
learners, and were compared with the suggestions of such out-
standing authorities as Professor Dora V, Smith of the Univer-
sity of Minnesota, and Dr. Helen Blair Sullivan of Boston 
University. 
It is an obvious assumption that one cannot learn from 
reading an outline of study just what methods individual 
teachers utilize for the best results with non-academically 
minded pupils. But we shall have to assume that the outlines, 
as sent from the schools, are the ones followed in the systems. 
In comparing the outlines with suggested curricula of author-
ities in the field, we must accept such an outstanding educato 
as Dora V. Smith and her opinion as to what constitutes an 
ideal curriculum. We must go along with Robert c. Pooley who 
says of Professor Smith: 
"In the field of English no one living has 
done more than Dr. Dora V. Smith to place 
in the hands of the teacher scientifically 
1 Appendix C 
2 
determined evidence of the validity of 
materials and methods ••••••••• In the 
comfortable objectivity of such a picture 
we can criticize, evaluate, confirm or 
condenm our own materials and practices.nl 
Pupils are enrolled in the General Course for many reasons, 
and often there are among them students who are mentally 
superior to many in the College Preparatory classes. The 
General Courses also include many pupils who are mentally slow 
and could never meet the requirements of a College Preparatory 
Course, However, in some schools the Course Outline in English, 
and the textbooks, are the same for all members of the General 
Course, regardless of their learning ability or their reasons 
for being in that course. 
Special outlines should be made for slow learners to bring 
to them literature that will be of interest to pupils of their 
chronological ages, but that is written at their lower reading 
levels. 
These slow learners cannot do the same quality or amount 
of work as pupils of superior ability, and the materials and 
requirements should differ to suit their abilities and needs. 
EXPECTED RESULTS OF SURVEY 
It is expected that the state-wide survey being undertaken 
will produce a wide variety of materials that may be studied, 
and the most appropriate may be selected by in-service teachers 
for course outlines for slow-learning pupils. 
1 Robert C. Pooley, Introduction to Evaluation in the Instruc-
tion of ~ondaCt School En~lish, by Dora V. Smith, National 
Council of Teac ers of Eng ish, Chicago, 1941, p. vi 
3 
CHAPTER II 
RESEARCH RELATED TO THE PROBLEM 
Extensive research has been done, many surveys have been 
made, and a wealth of material has been written on the need for 
reappraising the literature taught in the secondary schools, i 
order to help all students to get a richer meaning from Life. 
This study is m.ost particularly concerned with literature 
taught to slow learners, of whom there is an ever-increasing 
number in our schools. Inskeep1 explains this condition in 
our school population in the following statement: 
"For many years America admitted indiscri-
minately certain foreign elements that did 
not represent the average type of mental 
ability even in their own countries. For 
this reason teachers have found that in 
spite of improved educational conditions 
and an improved teaching force, it has been 
difficult to maintain the average standard 
of attainment which formerly held for the 
rank and file of children attending school. 
The reason is (1} that a great many of our 
foreigners are not of average mental stock, 
and {2) that we have increased our demands 
for compulsory education, in some cases 
even to the eighteenth year, so that there 
is a persistence of the inept minds all 
through the grades and sometimes through 
the high schools." 
In a study of superior and backward children in the public 
schools o~ ten of the largest cities throughout the United 
1 Annie D. Inskeep, PhD., Teaching Dull and Retarded 
Children, MacMillan Co., New York, 1926, Foreword, p.ix-x 
States, Gossardl says of the backward child: 
"Among the problems confronting the school 
administrator today, that of adjusting the 
school and its work to the diverse needs of 
superior and backward pupils is of particular 
importance. The problem has become one of 
increasing concern to administrators with the 
increase in recent years of knowledge concerning 
the extent and nature of individual differences 
and the social and economic changes that have 
caused increasingly large numbers of young 
people to stay much longer in school than was 
earlier possible •••••••• It is generally recog-
nized that the greatest maladjustment of 
backward pupils is in the secondary school 
today." 
Gossard2 explains that "by 'backward pupils' are meant the slow-
learners who are not adequately provided for by the activities 
designed for the large body of average pupils." He adds3 that 
it was not until the five-year period from 1920 to 1925 that 
school reports in leading cities recognized the necessity of 
providing in the high schools for the less apt pupils who for-
merly had not gone to high school. 
In 1936, the presence of slow-learners in high schools, 
and the need of a revised course for them, were acknowledged in 
Boston when the Superintendent of Schools,4 wrote: 
1 
2 
3 
4 
"Many pupils are now remaining through the 
grades of the high school who formerly 
Arthur Paul Gossard, Superior and BackWard Children in Public 
Schools, University of Cbicago Press, Chicago, I~l.,l940,p.~ 
Ibid, p. 6 
Ibid, p. 22 
Patrick T. Campbell, Annual Report of the Superintendent, 
Boston Public Schools, 1936, p. 16 
withdrew from the school at the end of 
Grade VIII or IX. It has thus come about 
that many boys and girls are in the upper 
grades who cannot profit by the course 
now laid down for the high schools.u 
Featherstone! bas defined slow learners as those whose 
average I.Q. 1s are about 85, and says of them: 
"If the American ideal of education for all 
the children of all the people is ever go-
ing to be more than empty words, ways must 
be found to fit the school to the· needs of 
the slow learners as effectively as to the 
needs of the more rapid learners."2 
Though literature chosen for these pupils should vary in 
difficulty from that for average or superior pupils, the type 
of material should be the same. Feathe·rstone3 has found that 
the reading interests of slow-learning children are about as 
wide and varied as those of average children, and that books for 
them must deal with subjects appropriate for their chronological 
age, but be simple in style, ideas and vocabulary. If we are to 
help slow learners, we must put before them literature that 
interests them. We still find them being taught standard clas" 
sics, even though studies of reading interests led the National 
1 
2 
w. B. Feathersone, Teaching the Slow Learner, Bureau of 
Publications, Teachers College, Columbia University, 
New York, 1941, p. 2 
Ibid, Preface, p. v 
Ibid, p. 80 
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Committee on Readingl in 193q to conclude: 
If Among high-school pupi.ls of all ages, 
interests in fiction greatly predominate. 
The favorite authors of boys are Doyle, 
London, Burroughs, Wright. Girls prefer 
mystery associated with romance; their 
favorites are Alcott, Porter, Bailey and 
Lutz." 
G. w. Norve112reported a survey of reactions of students 
to literature offered in their English courses and found so 
much that was not acceptable that he was led to conclude that 
"three-fourths of the selections in our current program should 
be replaced with selections of equally high merit that children 
indorse." 
Paul A. Witty3 reports a study he made in Grades IX througb 
XII in Oak Park, Illinois, in which the students were asked to 
indicate what books they had read and to designate those they 
liked best. The most frequently read and best-liked books were 
then compared and Witty recommended that more suitable and 
varied reading programs , based on students' interests, should 
- be provided in high schools. 
1 
2 
3 
Jean Betzner and R. L. Lyman, "The Development of Reading 
Interests and Tastes", in The Teaching of Reading: A Second 
Report, Thirty-sixth Yearbook, National Society for the _ Stud~ 
of Education, University of Chicago Press, Chicago, 1937, p.J.9E 
G. w. Norvell, "Some Results of a Twelve-Year Study of 
Children's Reading Interests", English J!ournal, XX:XV, 
December, 1946, p. 531-6 
Paul A. Witty, "Current Role.c andEffectiveness of Reading 
Among Youthu, Forty-Seventh Yearbook, Part II, National 
Society for the Study of Education, University of Chicago 
Press, Chicago, 1948, p. 22-23 
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The same criteria that the above authorities assert should 
apply to literature for average children should be applied to 
that for slow-learners, in view of the fact that we have learne 
that their interests are the same. 
Tne needs of the slow-learners, and the duty educators have 
toward them, were reported by Thomas c. Pollockt Chairman of th 
Department of English Education at New York University, who 
said: 
uThe secondary schools of America will not 
be fulfilling the obligation which American 
society has placed upon them if they do not 
help all students, who have the capacity 
to gain insight into the meaning of life, 
through literature." 
InskeepFsays that there is a distinct tre~d toward provid-
ing classes for so-called slow learners or retarded children. 
1 
2 
3 
Gossard3 reported in his study: 
"There has been an emergence and rapid growth 
of special classes designed for pupils whose 
limited mental endowment, while making it 
.· j.mpossible ever for them to do the work of 
the regular classrooms, yet does not keep 
them from being educable under the special-
class conditions. " · 
Therefore, a course in literature that is going to meet the 
Thomas c. Pollock, "The Cultural Core of the English Curri-
culum, Bulletin of the National Association of Secondary 
School Principals, February, 1946, p. 66 
Inskeep, op. cit. Foreword, p. xii 
Gossard, op. cit. p. 86 
8 
needs of slow learners will be more successful if it is possibl 
to have homogeneous grouping where the slow learners are segreg 
ted. This can be accomplished in the larger communities and is 
feasible in a school with an enrollment as small as 400 or 500. 
Hatfield2 reconnnends "that secondary-school pupils be 
organized into classes according to their cultural achievement 
and mental capacities". 
In a recent Yearbook on Reading in High School and College 
quoting from Samuel A. Kirk's "Teaching Reading to Slow Learnin 
Children", Guy L. Bond3 points out that "much time and energy 
are often spent in trying to fit slow learners, by means of 
remedial reading, into curriculums designed for average or 
superior students. Experience has demonstrated repeatedly the 
fallacy of this procedure. Their needs can be served best 
through curriculums that are adjusted to their ability to learn' 
A program is inadequate if it simply gives pupils in the 
upper group more work and those in the lower group less work. 
"It is quite apparent that the need is for different work."4 
1 
2 
3 
4 
FeatherSPne, op. cit. p. 24 
w. Wilbur Hatfield, "An Experience Curriculum in English", 
English Monogralh' Number IV, National Council of Teachers 
of English, D. ppleton-Century Co., New York, l935, p.8 
Guy L. Bond, "Identifying the Reading Attainments and Needs 
of Studentsn, Forty-Seventh Yearbook of the National Society 
for the Stud~ of Education, University of Chicago Press, 
Chicago, 194 , p. 74 
Foreword to Tentative Course of Study, Trinidad, Colorado, 
1928, p. iii 
9· 
Gossardl goes further when he advocates different material 
as well as different work. 
"Special courses and curriculums for backward 
pupils in high school are a rather recent 
development ••.•••• Modification of work and 
standards for mentally deviate pupils also 
requires modif'ication of working materials." 
Billett2 devotes considerable space, in his book, to a 
discussion of literature taught in secondary schools, and quote 
from an article by Howard Francis Seely in The English Journal, 
College Edition for April 1936: 
1 
2 
''In the way of changed materials, methods, 
and attitudes the new program means many 
things. Ghief, perhaps, among them are the 
following: (1) a considerable change in 
emphasis -- from literature as an art for 
its own sake to literature as social and 
ethical interpretation, and from literature 
as escape to literature as stimulus to 
thought and action; (2) a considerable 
change in content -- from litera ture which justifies its place in the program by its 
antiquity or its purely aesthetic appeal 
to literature that justifies its place by 
the light which it throws upon significant 
human motives, relations, and consequences; 
from literature safe because it avoids con-
troversial issues to literature pregnant 
with problems; (3) a considerable change 
in method -- from consideration and recall 
of facts to a use of facts for the growth 
of wisdom and the development of living 
concepts, and from a pre-occupied and 
settled program of reading to a highly 
flexible, differentiated, individualized 
program.rr 
Gossard, op. cit. p. 148 
Roy 0. Billett, Fundamentals of Secondary School Teaching, 
Houghton Mifflin Co., Riverside Press, Cambridge, 1940, 
P• 196 
10 
In planning curriculums for slow-learners in high school, 
we are faced with the .problem of selection of literature for . 
them. Realizing their interests and their needs, our first 
consideration should be to choose material they will enjoy. 
Some researchers point out that lack of interest is a result, 
1n part, of the inclusion of unappealing selections in courses 
of study. 
One of the best-knovm and most widely accepted English 
outlines is the Experience Curriculum in English,l which sup-
ports this need of selections enjoyed by children: 
"The pupil s hould be given experiences that 
have intrinsic worth to him now ••••• No matter 
how much the story may thrill us sophisti-
cated adults who make and teach the courses, 
no matter how much the play may inspire us, 
or the poem charm us, if it is beyond the 
intellectual and emotional range of our 
pupils, we are worse than wasting time to. 
attempt to impose it upon them •••••• To argue 
that even though the pupils do not like it, 
it is good for them is to lose sight of the 
fact that the lack of pleasure is conclusive 
evidence of their failure to get the experi-
ences adequately •••••••• The course in liter-
ature, perhEp s more than any other, mu.s t be 
flexible so that the teacher may choose 
material to suit the personalities and the 
social situation~. :i.n each class. 11 II 
The Outline of English2for the City of Baltimore reco:mmends i~ 
under Content in Literature for dull pupils, the reading of easy 
1 
2 
Hatfield, op. cit. p. 18 
Department of Superintendence, IXth Yearbook, Five Unifying 
Factors in American Education, N E A Department of Superin-
tendence, Washington, 1931, p. 115-117 
1 1 
contemporary fiction and biography, factual material in maga-
zines arid newspapers. It suggests short units grouped around 
such psychological needs of adolescents as in adventure, sports, 
dramatization, mystery. It urges the presentation of the clas-
sics through movies, dramatization by bright pupils or oral 
reading by the teacher of sections of high interest. 
Inskeep1 considers that the efficient use of leisure time 
is one of the goals of education of retarded children. She 
believes this correlates with a taste for good ·reading and a 
desire for clean, wholesome movies and plays. It is taught 
through phonograph_ selections, educational and high-class 
movies, school library facilities, story reading and telling 
and dramatization. 
If we can present literature that interests and appeals to 
slow learners, we hope this interest will carry over to enrich 
the leisure time of their adult lives. BUt, while they are 
actually in school, there must be a similarity between what they 
do there, and what they do, or see others do, outside of school. 
Therefor, their literature should be modern rather than classic. 
Average and bright children are capable of considerable transfer 
and are concerned with the qualitative aspects of living. This 
is less likely to be the case with slow learners. 2 
1 Inskeep, op. cit. p. 7 
2 Featherstone, op. cit. p. 43 
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For one reason or another, there are experiences which our 
young people cannot or should not have while in school, but 
which they should be prepared to have later. Hat£ieldl believes 
we should o££er these experiences indirectly through literature, 
and that pupils should also be given experiences that have 
intrinsic worth £or them now. 
Perhaps no one living today has done more £or the teaching 
o£ English than Dora v. Smith o£ the University o£ Minnesota. 
At a recent lecture at Bo~on Universityf she advised the 
teachers o£ English in her audience to "look out o£ the window" 
o£ their classrooms to discover what children are interested in 
be£ore selecting materials £or them. 
In recommending materials £or slow learners Blair3 goes so 
£ar as to say that the content of the Classic Comics is o£ high 
caliber, and might serve to develop an interest in fine litera-
ture on the part o£ the pupils who fail to respond to the 
classic directly. 
As stated in Chapter I of this thesis, we must accept the 
word o£ such authorities as Dr. Dora v. Smith as to what are the 
best materials to use with slow learners. In an introduction to 
1 
2 
3 
Hatfield, op. cit. p. 18 
Boston University, School o£ Education, March 5, 1949 
Glenn Myers Blair, Dia~ostic and Remedial Reading in 
Secondary Schools, Mac llan Co., Boston, 1947, p. 204 
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one of Dr. Smith's books, Pooley1 says that teaching is an art 
that cannot be reduced to a system of invariable laws like a 
science. But, he adds, the materials of instruction are subjee 
. 2 
to scientific investigation. Dr. Smith, in this same book, ur 
the use of books, old and new, books recognized by literary tra 
dition as well as those not recognized by literary tradition, 
but always suited to the interests of adolescents. ·· She insists 
that the use of current materials is indispensable and says tha 
the determination to adhere to a program of classic literature 
is a mistake if the classics are not understood. She affirms 
that many of the older classics are beyond the powers or inter-
ests of the average boy or girl in school today. Certainly, if 
they are beyond the interests of the average boy or girl, we er 
if we use them with slow learners. 
After materials have been selected that are suited to the 
particular group, good use snould be made of audio and visual 
aids as necessary and desirable adjuncts to English teaching. 3 
Certner4 says that slow learners must be helped with 
1 
2 
3 
4 
Robert C. Pooley, Introduction to Evaluating Instruction in 
Secondary School Enflish, by Dora v. Smith, National Council 
of Teachers of Engl sh, 1941, p. vii 
Dora v. Smith, Evaluatin~ Instruction in Secondar! School 
English, National Counci of Teachers of English, 94l,p.250-
M. J. Herzberg, "Criteria for Courses", English Journal, 
April, 1948, p. 197 
Simon Gertner, "Non-Academic English", Bulletin of National 
Association of High School Principals, February, 1946, 
p. 84-85 
14 
stimulating motivation through newer, easy-to-read, attractive 
looking books like Penguin and Pocket Books. The newest in 
this field of inexpensive but attractive books were introduced 
in November, 1948, when Pocket Books, Inc. issued their Comet 
Books. They are expressly designed for ten to sixteen year-old 
boys and girls, and are slightly larger than Pocket Books. 
They average 256 pages in length and utilize from thirty to 
sixty two-color illustrations per book. A back cover treatment 
contains nine four-color pictures related to the book's plot. 
They are reprints of the finest books published for this age 
level and should prove a great boon to teachers seeking new 
materials. 
Teachers desiring popular titles for slow-learners will 
find helpful those suggested by Blair1 in his list, One Hundred 
Books Most Enjoyed by Retarded Readers in Senior High Schools, 
and his longer list of two-hundred and fifty books popular with 
slow learners. 2 
15 
The foregoing research reveals that {1) there is an increa -
ing number of slow-learners in high schools; (2) their interest 
are the same as those of average children; {3) our choice of 
literature for them should be based on their interests; 
{4} special provisions are needed in schools for slow-learners; 
and (5) these necessary provisions are not yet · evolved in some 
1
· Blair, op. cit. p. 170-174 
2 Ibid, p. 176-180 
high schools ~ 
The survey undertaken in the writing of this thesis reveals 
that many schools in Massachusetts are not yet providing ade-
quate programs of literature for slow-learners. 
16 
I 
CHAPTER III 
PROCEDURES 
The most recent Massachusetts census, taken in 1940, listed 
forty-two cities and towns with populations of 20,000 or more. 
The only practicable method of obtaining information from the 
high schools of those communities was by the questionnaire sur-
vey. In the preparation and distribution of the questionnaire, 
suggestions of members of the faculty of the School of Education 
of Boston University were followed. 
Schools that are exclusively Classical or College Prepara-
tory were omitted and the questionnaires were mailed to the 
principals of sixty-two public high schools on March 1, 1949. 
Names and addresses of the principals were obtained from the 
Educational Directory, 1948, a Bulletin of the Department of 
Education, Commonwealth of Massachusetts. 
A sample of the questionnaire and covering letter are 
included in the Appendix. The letter requested each principal 
to send a copy of his OUtline in English for the senior high 
school, and to have the questionnaire form filled out by that 
member of his staff most directly concerned. It explained that 
the survey was being made under the direction of Professor Gunn 
as a part of the requirements for a degree. A self-addressed, 
stamped envelope was enclosed with each letter. 
Thirty-two schools responded to this letter. On March 28, 
-17-
a follow-up post card was sent to the thirty-schools not reply-
ing. This reminder card brought responses from twelve. Thus, 
the total number of schools replying was forty-two representing 
thirty-four communities; or 79.6 per cent of the schools and 
76.1 per cent of the communities covered by the survey. 
The term reliability is used to express the consistency 
with which an instrument measures what it is meant to measure; 
the validity of an instrument is its efficiency in determining 
what it says it determines. 
For the purposes of this thesis, validity will be estab-
lished by showing the distribution of returns to be representa-
tive, and by showing the unequivocal nature of the questions. 
Reliability will be established by considering the ability and 
willingness of the respondents to answer the questionnaire. 
(These methods are suggested by Koosl and Toops2 and followed 
. 3 ) by Quimby • 
In analyzing the returns of the questionnaires, attention 
is called to the fact that twenty-six of the forty-two 
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1 Leonard v. Koos, The Questionnaire in Education, The Macmillan. . 
Company, New York, 1928, 174 Pp. 
2 Herbert A. Toops, "Validating the Questionnaire Methods", 
Journal of Personnel Research, 1923-24, Vol. II, p. 153-169 
c. Paul Quimby, Jr., A Survey of Speech Education in 
Seconda;ry Schools of Massachusetts, Unpublished Thesis, 
Boston University School of Education, 1947, 95 Pp. 
communities surveyed have populations between 20,000 and 50,000; 
eight have populations between 50,000 and 100,000; seven have 
between 100,000 and 200,000, and Boston has over 800,000. 
Replies were received from twenty-one, or 80.7 percent of the 
J,.ocal,ities in 20,000 to 50,000 group; from seven of the eight, 
or 87.5 percent in the 50,000 to 100,000 group; from five of 
the seven, or 71.4 percent in the 100,000 to 200,000 group; and 
from eight of the seventeen, or 47.5 percent of the schools in 
Boston. In addition, a copy of the Course OUtline in English, 
followed in all high schools of Boston ~ms received from the 
office of the superintendent of schools. In ,one city in the 
over 100,000 group, two schools responded, and in another city 
in the same group three schools responded. It is believed that 
returns from over three-fourths of the schools ·of the state, in 
communities where the population is over 20,000, furnish valid 
conclusions for the total number of schools in the state. 
Table I indicates the distribution of returns. 
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TABLE I 
QUESTIONNAIRES RETURNED BY SIZE OF CITIES 
Pop'n No. of No. of No. of No. of % 
cities Ret'ns Sch'ls Ret 1ns 
20,000-
80.7% 80.7% 50,000 26 21 26 21 
50,000-
100,000 8 7 87.5% 9 7 77.7% 
100,000-
71.4% 80% 200,000 7 5 10 8 
800,000 1 1 100% 17 8 47.5% 
Totals 42 34 76.1% 62 44 79.6% 
Figure I, Page 20a, a map showing the location of schools 
that replied or failed to reply, indicates that replies are well 
distributed over the state and that the validity of the ques-
tionnaire is established as a result of this representativeness. 
The type of answers required for each question on the form 
1 have been classified and explained by Koos , a s shown i n Table 
II on Page 21. 
1 ~oos, op. cit. p. 75-76 
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TABLE II 
CLASSIFICATION OF TYPES OF ANSWERS REQUIRED 
B}r QUESTIONNAIRE 
1. S~ple In£ormation 
2. Variable verbal responses 
3. Yes or No 
4. Checking 
5. Ranking 
6. Rating 
7. Weighing 
23 
0 
8 
10 
0 
0 
0 
"By ref'erring to data thus gathered as 'simple 
information' or as 'readily tabulatable' there 
is no intent to ~ply that their utilization 
might not involve statistical complications. 
The intent has been instead to designate their 
def'inite and relatively unequivocal character. 
An important aim in formulating questions of 
this type as well as those of others, is to 
have the answers as far as possible possess 
this characteristic." 
All of the answers are classified under 1, 3, and 4 of Table II. 
Therefore, the questions asked have the "relatively unequivocal 
character" denoting valid answers. 
Koos1 recommends the Willingness and ability of the res-
pondents to answer the questions as tests of reliability. 
As stated previously, the letter accompanying the question-
naire requested the principals to have the questionnaire filled 
out by the staff member most directly concerned. Table III spec 
ifies the official positions of the respondents. 
--------
1 Koos, op. cit. p. 100 
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TABLE III 
OFFICIAL POSITIONS OF PERSONS REPORTING 
Head of English Department 25 
Principal of School 12 
Teacher of Remedial or Special Classes 4 
Assistant Principal 1 
Acting Head of English Department 1 
Position not indieated 1 
Table III shows that, with one exception where the official 
position was not indicated, the respondents were very closely 
concerned with the programs in the schools. Their positions 
were such that they were well qualified to answer questions, 
thereby adequately measuring up to that test of reliability. 
There were forty-one items on the questionnaire. After the 
answers had been collected, the form on page64>;was marked to 
indicate any items which were ·not answered on the instruments 
returned. These results show seven items omitted once, two 
items omitted twice, one omitted three times, and one omitted 
six times. 
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Red figures indicate number of schools not replying 
to that question 
QUESTIONNAIRE CONCERNING MATERIALS USED IN TEACHING 
LITERATURE TO SLOW LEARNERS 
Will you be kind enough, please, to give the information asked for 
belowJ and return the questionnaire in the stamped envelope enclosed, 
by the end of March? Please circle the word which best answers the 
question, or write the answer in the space provided. 
I am very grateful to you for your cooperation and shall be happy to 
send you a copy of the results of the survey if you wish. 
Name of Senior High School •.•.•.•.•...•.•.•.•••• Location •••••••.•.•... 
Person reporting •••• .O.n.e ••.•.•••••••.••••• Official position •• PP..e •• •.••• 
ENROLLMENT 
Total pupil enrollment in Grade 10 ••.•...•.•...•.•••.•••.• 
----Grade 11 . ........•.....•...•.... 
----Grade 12 . ........... . ........... . 
----
CURRICULUM 
1. Do you have a special curriculum in English for 
22a 
slow learners? (I,Q. ratings of 85 or below) •.•.•• Yes No One 
If your answer to #1 is "No'', please check 
which of the Courses of Study in your 
English Outline the majority of the slow · 
learners follow •.•••.•.• ~.·~-~~···········College ..•• l Commercial. 
Technical .. 
General ..•. 
Other •. l . 
~ 
l 
j 
2. In what year was your English Outline last revised?;~; •. FoU:_ 
GROUPING AND MATERIALS 
3~ Do you have separate classes for slow learners? .•.•• Yes 
If your answer to #3 is "Yes", what is the 
total number of slow learners in these 
No Two 
classes in Grade l<J? . . .. ........... •· ·· · · • · ·· · · · · • · ·---~ 
Grade 11? •.•.•.....•.•.•.•...••. .••.• · • · • ) Three 
4. 
Grade 12? . ....................... · · .. · · . ___ ___.) 
Do you provide for individual differerices for slow 
learners by: 
a. different assignments? ....•.•••••.•. Yes 
b. different textbooks in literature? .. Yes 
c. simplified classics? •.....•.•.•••.•. Yes 
d. liter~tute chosen for low reading 
a b i 1 i ty ? • • • • • • • • • • • • • • • • •••• • •••• • • • Y e s 
No 
No 
No 
No 
5. If your answer to 11 b 11 at bottom of page /11 is "Yes 11 , please 
fill in titles, authors, and grades where used. 
Title Author Used in Grade 
One 
6. If your answer to 11 C 11 at bottom of page #1 is "Yes", please 
fill in titles, authors, and grades where used. 
'l'itl~ Author Used in Grade 
One 
7. If your answer to 11 d 11 at bottom of page #1 is 11Yes 11 , please 
fill i n titles, authors, and grades where used. 
Title Author Used in Grade 
One 
8. Do you have libraries in the classroom? •.•••.•.•••• Yes No 
If your answer to #8 is 11Yes 11 please state: 
a. Number of volumes available for each class. 
-----b. Title and number of copies of each magazine 
in libraries in the classroom: 
Title Number of copies 
22b . 
' .,_ 
9. Do you have a school library? •••.••••....••..•••.•.•• Yes No 
If your answer to //9 is "Yes 11 please state: 
a. Total number of volumes ••.•.•.•••••••.•.•.• Two 
b. Title and number of copies of each magazine 
in school library: 
Title Number of copies 
Six 
10. Please check audio or visual aids used in teaching literature 
22c 
to slow learners. List any others not mentioned. Approximately 
how many times is each used during school year? 
Times Used 
Record Player •..•••••••••.•••••••.• ( ) .... ·------
Motion Pictures •••. ~ ••.•.•...•.•.•. ( ) .... ·------
Radio Programs •••••••••••••••••.••. ( ) ..... 
-----
Pictures from school file .•.•••••.• ( ) .... ·-----
Pictures from teachers' personal 
files .............................. ( ) .... ·-------
Others: 
-----------------------------········( ) . . . . . ------
-------------------... , ~ .... ( ) ..... ______ __ 
Please use reverse sides of pages i f additional space is needed. 
Items ans'd 
by all 
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TABLE IV 
ITEM ANALYSIS OF THE QUESTIONNAIRE 
Omitted 
by 6 
1 
Omitted 
by 4 
1 
Omitted 
by 3 
1 
Omitted 
by 2 
2 
Omitted 
by 1 
7 ' 
Table IV s hows that the majority of the facts asked for were one. 
that the respondents were both willing and able to answer. The 
consistency with which schools responded to the items is a test 
of the reliability of the questionnaire. Six respondents failed 
to list the magazines in their school libraries. Several infer-
ences may be drawn from this fact: 
{1) The magazines may not have been readily available 
to them, and they could not take the time to 
obtain the information. 
(2) They may have no magazines. 
(3) They may have felt they had too few magazines to 
list. 
( 4) They may have felt they had too many magazines to 
list. 
However, 85.8 per cent of the respondents did answer the item; 
for this reason the question does have reliability. 
This thesis is a study to obtain information concerning the 
literature taught to slow learners in Massachusetts high schools 
Chapter One stated the problem and the value of such a survey. 
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Chapter Two presented previous research related to the problem. 
This chapter has outlined the method by which information was 
gathered and has demonstrated the validity and reliability of 
the questionnaires used. The course outlines received and the 
questionnaires returned have been analyzed and the information 
on materials used with slow learners tabulated. The chapter 
which follows presents the findings of this survey. 
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CHAPTER IV 
FINDINGS OF THE SURVEY 
This chapter presents the facts as reported by 79.6 per 
cent of the high schools surveyed in Massachusetts. Based on 
the validity and reliability of the returns, as explained in 
Chapter III, it is assumed that the facts are typical of those 
in the public schools of the entire state. Thus, since 27.2 
per cent of the 3chools in the survey report separate classes 
for slow learners, it can be assumed that approximately 27.2 
per cent of the public schools in the state have separate classe 
for slow learners. 1 
The schools which do not have a special curriculum and 
separate classes for slow learners report that these pupils are 
enrolled in various courses of study. The variety in the names 
of t hese courses is evidenced by Table V; the methods of caring 
for individual differences in these courses will be shown later. 
1 Quimby, op. cit. · p. 28 
TABLE V 
COURSES FOLLOWED BY SLOW LEARNERS 
NOT IN SEPARATE CLASSES 
General 
Vocational 
Connnercial 
Technical 
Applied Arts 
Mechanical Arts Cooperative 
Industrial Arts 
Civic Training 
Clerical or Sales 
Domestic Science 
Home Economies 
Household Arts 
Manual Arts 
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4 
3 
3 
2 
2 
2 
1 
l 
1 
1 
l 
l 
Of the small group of 27.2 percent, or twelve schools, 
which have separate classes for slow learners, nine are in the 
20,000 to 50,000 population group, indicating that the smaller 
communities have done more toward ability grouping than have 
the larger cities. The distribution of this grouping is shown 
in Table VI. 
TABLE VI 
ABILITY GROUPING BY SIZES OF CITIES 
Population 
of' city 
20-80,000 
50-100,000 
100-200,000 
Number of schools 
with separate classes 
for slow learners 
9 
1 
2 
Percent of 
cities 
34.6 
12.4 
28.5 
26 
I 
The Boston School Department has a special outline in English 
for slow learners in Grade x. 1 However, only one of the eight 
Boston schools replying indicated that it has separate classes 
for slow learners. 
Three of the schools with separate classes for slow learner 
stated that the numbers in ability grouping did not remain con-
stant throughout a school year, but that pupils entered and left 
the groups as deemed advisable. 
The nine schools giving definite numbers in the separate 
classes show that 18.5 per cent of the pupils enrolled are in 
these groups. The total enrollment of the tenth, eleventh, and 
twelfth grades of these nine schools is 7752; and the total num-
ber of pupils in the separate classes is 1437. The distribution 
of slow learners in special classes is shovvn in Table VII. 
1 
TABLE VII 
PUPILS ENROLLED IN SLOW LEARNING GROUPS 
Enrollment in 
School 
1645 
1027 
947 
858 
834 
690 
595 
552 
604 
7752 
Enrollment in 
Slow Group 
30 
249 
203 
a 
200 
370 
146 
200 
33 
1437 
Course of Study in English Grades X, XI, XII, School Document 
No. 3--1937, City of Boston Printing Dept. p. 95-115 
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I~ separate classes ~or slow learners are not formed, ther . 
are other methods of providing for individual differences in a 
course in literature. Four of these means were listed on the 
questionnaire. In this progressive educational age, when we 
hear so much about individual differences, it was .rather sur-
prising to have four schools reply that they made no provisions 
~or handling the individual differences of slow learners. One 
o~ these four was from a city with a population between 20,000 
and 50, 000; one from a. city in the 50, 000 to 100, 000 group; 
and two in the group over 100,000. 
Manners in which the individual differences are handled in 
the other communities are indicated on Table VIII. 
TABLE VIII 
TABULATION OF METHODS FOR HANDLING 
INDIVIDUAL DIFFERENCES 
Method 
Different textbooks 
Literature chosen for low reading 
ability 
Different assignments 
Simplified classics 
No special handling 
Special reading classes 
Frequency of 
Mention 
29 
24 
22 
15 
4 
1 
28 
The question, "What year were the Outlines in English last 
revised?" brought forth a wide spread of dates as shown in 
Table IX. It is noteworthy that 25 percent of the courses are 
in process of revision and that four schools, or nine percent 
failed to answer this question. It is possible the outlines 
they use are old and the respondent could not easily ascertain 
exactly when they were last revised. 
TABLE IX 
DATE OF REVISION OF OUTLINES IN ENGLISH 
Date of No. of % of 
Revision schools schools 
Under revision 11 25 
Revised yearly 4 9.09 
1948 7 15.9 
1947 7 15.9 
1946 1 2.2 
1945 2 4.5 
1943 2 4.5 
1941 J. 2.2 
1937 5 11.3 
No reply 4 9.09 
The major purpose of this thesis was to survey literature 
taught to slow learners and all of the titles used have been 
tabulated and listed in Tables X through XVII, Pages 30 to ·11. 
These lists represent 196 different titles of seventeendifferent 
reading improvement books and fourteen different simplified 
classics. 
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TABLE X 
INDIVIDUAL TITLES APPEARING MORE THAN ONCE ON OUTLINES LISTED 
IN ORDER OF FREQUENCY 
7 SCHOOLS 
Yearling, The 
6 SCHOOLS 
Julius Caesar 
5 SCHOOLS 
Idylls of the King 
Tale of Two Cities, A 
Virginian, The 
4 SCHOOLS 
Hamlet 
Silas Marner 
3 SCHOOLS 
As the Earth Turns 
As You Like It 
Emperor Jones, The 
Gold 
Ivanhoe 
Johnny Tremain 
Macaulay's Essay on Johnson 
Making of an American, The 
Panorama 
Return of the Native 
Rime of the Ancient Mariner 
2 SCHOOLS 
Adventures of Sherlock Holmes, 
The 
Arrowsmith 
Autobiography of Theodore 
Roosevelt 
Bent Twig, The 
Black Arrow, The 
Covered Wagon, The 
Crisis, The 
David Copperfield 
Deserted Village, The 
Ethan Frome 
House o~ Seven Gables, The 
I Wanted Wings 
Kidnapped 
Lady of the Eake, The 
Merchant of Venice, A 
Othello 
Rise of Silas Lapham, The 
Sketch Book, The 
Son of the Middle Border, A 
Speech on Conciliation with 
America 
Talisman, The 
T-Model Tommy 
Twelfth Night 
Two Years Before the Mast 
3 0 
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TABLE XI 
INDIVIDUAL TITLES APPEARING MORE THAN ONCE IN OUTLINES 
TITLE FREQUENCY 
OF MENTION 
Adventures of Sherlock Holmes, The - Doyle 2 
Arrowsmith - Lewis 2 
As the Earth Turns - Carroll 3 
~c-As You Like It - Shakespeare 3 
Autobiography - T. Roosevelt 2 
Bent Twig, The - Fisher 2 
Black Arrow, The - Stevenson 2 
Covered Wagon, The - Hough 2 
Crisis, The - Churchill 2 
*David Copperfield - Dickens 2 
*Deserted Village, The - Goldsmith 2 
Emperor Jones, The - O'Neill 3 
Ethan Frome - Wharton 2 
Gold - White 3 
*Hamlet - Shakespeare 4 
-lc-H ouse of Seven Gables, The - Hawthorne 2 
I Wanted Wings - Lay 2 
*Idylls of the King - Tennyson 5 
~nvanhoe - Scott 3 
Johnny Tremain - Forbes 3 
-!~Julius Caesar - Shakespeare 6 
Kidnapped - Stevenson 2 
*Lady of the Lake, The - Scott 2 
*Macaulay's Essay on Johnson 3 
Making of an American, The - Riis 3 
-~Merchant of Venice, A - Shakespeare 2 
*Othello - Shakespeare 2 
Panorama - Eaton 3 
Return of the Native - Hardy 3 
*Rime of the Ancient Mariner - Coleridge 3 
Rise of Silas Lapham, The - Howells 2 
*Silas Marner - Eliot 4 
Sketch Book, The - Irving 2 
Son of the Middle Border, A - Garland 2 
*Speech on Conciliation with America - Burke 2 
*Tale of Two Cities, A - Dickens 5 
*Talisman, The - Scott 2 
T-Model Tommy-Meader 2 
*Twelfth Night - Shakespeare 2 
Two Y ears Before the Mast - Dana 2 
Virginian, The - Wister 5 
Yearling, The - Rawlings 7 
It is interesting to note that the above list of forty-two 
titles contain nineteen (those marked ~;.) or 45.2% that are 
ttclassics", which would be difficult for slow learners. Their 
, inclusion is contrary to the educational theories of Leonard1 
who believes "if mass learning of any classic. • •• is impos-
sible, and every good teacher knows it is, it then follows that 
attempts to secure such learning are not 
wasteful but are also devastating to the 
personality and appreciation of youth". 
only educationally 
development of the j Certainl~ if this theo~ 
applies to bright or average pupils, it applies even more speci-
fically to slow learners. 
It is also worthy of comment that, among these forty-two 
titles, there is only one, JOHNNY TREMAINE, on the new list com-
piled by Sulliva.n2 ''for children who require material in which 
the interest level is several grades higher than the vocabulary 
level". Six of them are included in Blair•s3 list of titles 
most enjoyed by slow learners in high schools. They are 
ADVENTURES OF SHERLOCK HOLMES, THE COVERED WAGON, KIDNAPPED, 
T-MODEL TOMMY, THE VIRGINIAN,AND THE YEARLING. 
1 
2 
3 
J. Paul Leonard, "Democratic Basis of . Individual Differences" 
Pupils are People, National Council of Teachers of English, 
Monograph Number 13, Nellie Appy, Chairman, D. Appleton-
Century ·Co., New York, 1941, p. 20 
Helen Blair Sullivan, "Selected List of Books for Remedial 
Reading", mimeographed list, Educational Clinic, Boston 
University, Boston, 1949 
Blair, op. cit. p. 170-180 
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TABLE XII 
TITLES OF COLLECTIONS APPEARING MORE THAN ONCE ON OUTLINES 
LISTED IN ORDER OF FREQUENCY 
7 SCHOOLS 
Modern Biography - Hyde 
Short Stories - Schweikert et al 
6 SCHOOLS 
ADventures in American Literature - Inglis et al 
5 SCHOOLS 
Champions - Persing & Leary 
4 SCHOOLS 
Novel and Story - Sedgwick & Domincovich 
3 SCHOOLS 
Adventure Bound - Persing & Leary 
Essays Old and New - Chamberlain 
Golden Treasury - Palgrave 
Literature and Life - Miles et al 
Meet an .~erican - Smith 
Minor Poems - Milton 
Poems - Brovm.ing 
Prose and Poetry of America - McGraw 
Short Stories - Mikels 
Story Biographies - McClay & Judson 
Story Essays - McClay & Judson 
Within Our Gates - McClellan & Debonis 
2 SCHOOLS 
Adventures in Modern Literature - Stauffer & Cunningham 
Atlantic Narratives - Thomas 
Beacon Lights of Literature - Chamberlain 
Contemporary Poetry - Wilkinson 
Enjoyment of Literature - Boas & Smith 
Essays and Essay Writing - Tanner 
Essays of Yesterday and Today - Lester 
Just for Sport - Wood, Bacon & Cameron 
King Arthur Stories - Stevens & Allen 
-!~Magazine Sport Stories 
Modern Short Stories - Ashmun 
Modern Verse - Forbes 
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TABLE XII (concluded} 
2 SCHOOLS 
New Horizons - Miller & Leary 
New Modern American and British Poetry - Untermeyer 
Playing the Game - Mullen & Lane 
Poe: Selections - Gambril 
Short Plays - Knickerbocker 
Twenty Modern Americans - Cooper & Palmer 
Yesterday and Today - Untermeyer 
*Editors not given on replies to questionnaire 
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TABLE XIII 
TITLES OF COLLECTIONS APPEARING MORE THAN ONCE IN OUTLINES 
TITLE FREQUENCY 
OF MENTION 
Adventure Bound - Persing & Leary 3 
Adventures in American Literature - Inglis etal. 6 
Adventures in Modern Literature - Stauffer & 
Cunningham 2 
Atlantic Narratives - Thomas 2 
Beacon Lights of Literature - Chamberlain 2 
Champions - Persing & Leary 5 
Contemporary Poetry - Wilkinson 2 
Enjoyment of Literature - Boas & Smith 2 
Essays and Essay Writing - Tanner 2 
Essays of Yesterday and Today - Lester 2 
Essays Old and New - Chamberlain 3 
Golden Treasury - Palgrave 3 
Just for Sport - Wood, Bacon & Cameron 2 
King Arthur Stories - Stevens & Allen 2 
Literature and Life - Miles et al 3 
*Magazine Sport Stories 2 
Meet an American - Smith 3 
Minor Poems - Milton 3 
11odern Biography - Hyde 7 
Modern Short Stories - Asbmun 2 
Modern Verse - Forbes 2 
New Horizons - Miller & Leary 2 
New Modern American and British Poetry - Untermeyer 2 
Novel and Story - Sedgwick & Dominoovich 4 
Playing the Game - Mullen & Lane 2 
Poems - Browning 3 
Poe: Selections - Gambril 2 
Prose and Poetry of America. - McGraw 3 
Short Plays - Knickerbocker 2 
Short Stories - Mikels 3 
Short Stories - Schweikert et al 7 
Story Biographies - McClay & Judson 3 
Story Essays - McClay & Judson 3 
Twenty Modern Americans - Cooper & Palmer 2 
Within Our Gates - McClellan & Debonis 3 
Yesterday and Today - Unter.meyer 2 
*Editors not given on replies to questionnaires 
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The large number of collections of short stories and 
essays in the above list is encouraging. Young people rate 
short stor:tes high in their choices in literature and it would 
appear the schools are trying to meet this preference. Four of 
the titles, ADVENTURE BOUND, CHAMPIONS, NEW HORIZONS and STORY 
BIOGRAPHIES appear in the Blair1 list. However , it is rather 
surprising and revealing that some schools still include 
Milton's MINOR POEMS and the collected works o.f Robert Browning 
in a program for slow learners. 
TABLE XIV 
TITLES OF SIMPLIFIED CLASSICS APPEARING IN OUTLINES 
LISTED IN ORDER OF FREQUENCY 
5 SCHOOLS 
A Tale of Two Cities 
4 SCHOOLS 
Ivanhoe 
2 SCHOOLS 
David Copperfield 
Merchant of Venice 
1 SCHOOL 
College Entrance Book Company Classics 
Jane Eyre 
Julius Caesar 
Lorna Doone 
Macbeth 
Oliver Twist 
Simon Boli ve.r 
Singer Company Classics 
Tales from Scott 
Twelfth Night 
I Blair, op. cit. 
3 6 
The small number of schools listing simplified classics, 
as indicated in Table XIV, discloses that those responsible for 
the selection of literature in the schools surveyed are not 
generally in favor of the use of these simplified books. 
TABLE XV 
TITLES OF TEXTS APPEARING MORE THAN ONCE IN OUTLINES 
LISTED IN ORDER OF FREQUENCY 
7 SCHOOLS 
Roberts, Holland D., Rand, Helen, Let's Read, Books 
I, II, and III. New York: Henry Holt and Co., 
1937-41. 
3 SCHOOLS 
Center, Stella s., and Persons, Gladys L., Experiences 
in Reading and Thinking, New York: Macmillan Co., 
l940. 
2 SCHOOLS 
Tressler, J. c., English in Action, Boston: 
D. D. Heath and Co., 1937 
Guiler, w. s., and Coleman, J. N., Getting the 
Meaning, Books I, II, and III. Chicago: 
J. B. Lippincott Co., 1940 
Broening, Angela M., Law, Frederick H., Wilkinson, 
Mary s., and Siegler, Caroline L., Reading for 
Skill, New York: Noble and Noble, l939 
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TABLE XVI 
TITLES OF TEXTS APPEARING ONLY ONCE IN OUTLINES 
Bessey, Mabel A. and Coffin, Isabelle P., Reading for 
Understanding, New York: D. Appleton-Century Co., 
Inc. 1936 
Center, Stella S., and Persons, Gladys L., Practices in 
· Reading and Thinking, New York : Macmillan Co., 1940 
----------------, Problems in Reading and Thinking, 
New York: MacMillan Co., 1940 
Her~berg, Max J., Paine, M. P., and Works, A. M., Quest, 
Boston: Houghton-Mifflin Co., 1940 
----------------, Rewards, Boston: Houghton-Mifflin Co., 
1940 
Hovious, Carol, Flying the Printways, New York: D. c. Heath 
Co., 1938 
----------------, Following Printed Trails, Boston: 
D. c. Heath and Co., 1936 
----------------and Shearer, Elga M., Wings for Reading, 
Boston: D. C. Heath and Co., 1942 
Knight, Pearle E., and Traxler, Arthur E., Develop Your 
Reading, Boston: Little, Brown & Oo., 1941 
Mack, Reba G., McCall, William A., and Almack, Joan c., 
Roads to Reading, New York: Harcourt, Brace and Co., 
1938 
Richman, F. B., Reading Is Fun, Syracuse: L. w. Singer 
Co., 1940 
Strang, Ruth, Study Type of Reading Exercises, New York: 
Bureau of Publications, Teachers College, Columbia 
University, 1935 
Texts designed for the improvement of reading skills and 
for an increasing interest in literature are being used, as 
shown in Table VIII, page 2~ , in twenty-nine of the forty-two 
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schools reporting. They are an invaluable aid with slow 
learners and should have a place in every school. The seventee 
titles above represent only a few of the many texts available. 
TABLE XVII 
TITLES APPEARING ONLY ONCE IN OUTLINES 
Titles and authors of single selections in small type. 
TITLES AND EDITORS OF COLLECTED WORKS IN LARGE TYPE. 
Abe Lincoln Grows Up - Sandburg 
Abraham Lincoln - Drinkwater 
ADVENTURES IN FRIENDSHIP - BAKER 
ADVENTURES IN SPORT - PERSKY 
Alice Adams - Tarkington 
AMERICA AT WORK - H USBAND 
AMERICAN LITERATURE - BENNETT 
AMERICAN LITERATURE - BOYNTON 
AliERICAN SHORT STORIES - ROYSTER 
ANTHOLOGY FOR THE ENJOYMENT OF POETRY - EASTMAN 
Autobiography of Lincoln Steffens 
Blazed Trail - White 
BOOK OF ESCAPES AND HURRIED JOURNEYS - BUCHAN 
Boy's Life of Edison - Meadowcroft 
Bunker H ill Oration - Webster 
Captains Courageous - Kipling 
CAREERS IN THE MAKING - LOG IE 
Certain Rich Man, A - White 
CHOICE LITERATURE - WILLIM~ 
CLASSICAL llYTHS - SOGIN 
Connecticut Yankee in King Arthur's Court - Clemens 
Curtain - Church 
DeCoverley Papers· - Addison and Steele 
Drums - Boyd 
ENGLISH LITERATURE - BENNETT 
Farewell to Sport - Gallico 
FIVE CONTEMPORARY AMERICAN PLAYS - H ILDRETH & DUMBLE 
Flying -Horses- Hamlin 
Forsyte Saga - Galsworthy 
Franklin's Autobiography 
From Immigrant to Inventor - Pupin 
Giants in the Earth - Ralvaag 
GREAT AhlliRICANS - LAW 
GREAT MOMENTS FROM GREAT STORIES - DOYLE 
H APPY LANDINGS - HERZBERG et al 
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TABLE XVII (Continued) 
Henry V - Shakespeare 
HEROES OF CIVILIZATION - COTTEN & JAFFE 
HISTORY OF ENGLISH LITERATURE - LONG 
Hugh wynne - Mitchell 
Iliad - H omer, translated by Pope 
Inland Voyages and Travels with a Donkey - Stevenson 
Innocents Abroad - Clemens 
INTERLINEAR SHAKESPEARE - TAYLOR & SMITH 
JOY IN WORK - LA SALLE 
King Lear - Shakespeare 
Last of the Mohicans - Wister 
Life of Goldsmith - Irving 
LITERATURE AND LIVING - LYMAN & HILL 
LITERATURE AND MODERN BUSINESS - CUNNINGHAM 
LITTLE BOOK OF MODERN VERSE - RITTENHOUSE 
Little Minister, The - Barrie 
Living Again - Reisenberg 
LONGER PLAYS - C OH EN 
Lorna Doone - Blackmore 
MAGAZINES AND NEWSPAPERS OF TODAY - CAMPBELL 
Marie Chapdelaine - Hemon 
Men of Iron - Pyle 
Microbe Hunters - deKruif 
Midsummer Night's Dream - Shakespeare 
Mill on the Floss, The - Eliot 
MODERN AMERICAN AND BRITISH POETRY - UNTERMEYER 
MODERN Al~RICAN POETRY - UNTER~UITER 
MODERN ESSAYS OF VARIOUS TYPES - COCKAYNE 
MODERN PLAYS - McDERMOTT 
Mutiny on the Bounty - Nordhoff & Hall 
MYSTERY AND THE DETECTIVE STORY - WILLIAMS 
NARRATIVE AND LYRIC POETRY - SEWARD 
NEW NARRATIVES - WILLIAMS 
NOTABLE SHORT STORIES OF TODAY - KNICF.ERBOCKER 
North of the Orient - Lindbergh 
Off to Arcady - Herzberg 
On with the Show - LeMay 
ONE ACT PLAYS - COHEN 
OPEN ROAD, THE - COMPTON 
PLAYS AND THE THEATER - THOMAS 
PLAYS WITHOUT FOOTLIGHTS - GALBRAITH 
POEMS OF TODAY - UNTERMEYER 
POETRY - UNTER~~ 
Portrait of an American - Coffin 
PREFACE TO LITERATURE - GREENWOOD 
Prisoner of Chillon - Byron 
Quentin Durward - Scott 
READINGS IN A~~RICAN LITERATURE - PACE 
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TABLE XVII (concluded) 
READINGS lN SCIENCE - LESTER 
REAL ADVENTURES - THEISEN & LEONARD 
REC ENT STORIES FOR ENJOYMENT - SELLEY 
REPRESENTATIVE BRITISH POETRY - KEYES 
Robinson Crusoe - Defoe 
Salute to Adventures - Buchan 
Science 1n Literature - Law 
Seats of the Mighty, The - Parker 
SELECTED SHORT STORIES - FUESS 
Seventeen - Tarkington 
Sherlock Holmes and Doctor Watson - Morley 
SHORT STORIES - EATON 
SHORT STORIES OF TODAY - HANSON & GROSS 
SHORT STORIES OF NEW AMERICA - LA SALLE 
Sohrab and Rustum - Arnold 
STORIES OF AMERICANS AT WORK - DAVIS, GETCHELL, FOSS 
Story of Manking, The - VanLoon 
Story of a Pioneer - Shaw 
STORY OF ENGLISH LITERATURE - BROADESS 
TALES FROM SCOTT - THORNDIKE 
TEEN AGE BOOK OLUB BOOKS 
This New Age - Mullens & Lang 
This Way, Please - Boykin 
Three Days to See - Keller 
Thus Be It Ever - Molendyke & Edwards 
To Have and To Hold - Johnston 
TRAGEDIES OLD AND NEW - HARDING, NOBLE & NOBLE 
TRAVEL SKETCHES OF TODAY - HANSON & GROSS 
TYPES OF LITERATURE - HAGGERTY 
TYPICAL PLAYS - WEBBER & WEBSTER 
VERSE OF OUR DAY - GORDON & KING 
Washington's Farewell Address 
Wb.i te Company, The - Doyle 
Who's Catching? - Tunis 
Wings for Words - Murtrie 
WORLD IN LITERATURE - COLLETTE, CROSS and STAUFFER 
ZANE GREY O~ffiiBUS 
Only one of the 120 -titles in Table XVII, ABE LINCOLN GROWS 
UP, is included by Sullivan1 in the recent list of titles for 
1 Helen Blair Sullivan, op. cit. 
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slow learners whose interest levels are above their vocabulary 
levels. Nine of them, ADVENTURES IN SPORT, CAPTAINS COURAGEOUS, 
LORNA DOONE, MYSTERY AND THE DETECTIVE STORY, NEW NARRATIVES, 
NORTH TO THE ORIENT, THE OPEN ROAD, READ ADVENTURES, and 
SEVENTEEN, are included on the Blair1 list for slow learners. 
Bearing in mind the necessity for choosing material of 
high interest for the slow learner, one i:s shoclced i;~ see such 
titles as HENRY V, THE ILIAD, KING LEAR, LIFE OF GOLDSMITH, and 
PRISONER OF CHILLON in the above list. Mansell's2 statement, 
"We are determined that because we, as lovers 
of English, read and enjoyed such writers as 
Dickens and Pope, our pupils should love them 
equally", 
is borne out by this evidence. 
However, as mentioned after Table XIII, Page ::~ 35 , it is 
gratifying to note the large number of short story collections 
in use in the reporting schools. 
The next analysis of materials for slow learners concerned 
provisions made in classroom libraries and in the school 
libraries. 
1 
2 
Blair, op. cit. p. 170-180 
Kathryn Mansell, "Literature Was So Dullrr, Pupils .are People 
N·gtional Councfl of Teachers of English, No. 13, D. Appleton· 
Century Co ., New York, 1941, p. 132 
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TABLE XVIII 
LIBRARIES IN THE CLASSROOM 
Number of Number of Percentage Materials in 
libraries Schools of schools library 
Optional with 19 43.1 Varies 
teachers 
None 16 36.3 Twenty 25¢' 
books 
All rooms 3 6.8 50 vols. £'ron: 
city--
temporary 
All rooms 2 4.5 Scholastic 
Newsweek 
All English 1 2.2 45 vols. 
rooms 6 magazines 
All rooms 1 2~2 · Pupil contri-
butions 
Half rooms 1 2.2 
One room 1 2.2 Paper-bound 
books on 
sports 
As indicated in Table XVIII, sixteen of' the forty-two 
schools report no libraries in the classrooms; the other schools 
sent scant information about theirs. The replies revealed that, 
in a certain school, one teacher has a library of sport and 
adventure stories in her room; half the rooms in another school 
of 1300 pupils have libraries built up from contributions made 
by pupils; two schools have temporary classroom libraries with 
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books from the city library; some schools have a few magazines 
in the rooms. Perhaps the respondents did not have immediate 
and definite information on all the classroom libraries in their 
buildings. Although they answered the question, the replies 
relative to the materials available were not specific. 
The request for information on school libraries drew more 
specific responses and all the magazines mentioned in the repl~ 
have been listed on Tables XX, XXI and XXII on pages 
The school libraries vary greatly in the numbers of volumes and 
that tabulation has been made in Table XIX. It is based on the 
population of the communities. 
Population 
of City 
20-50,000 
50-100,000 
OVer 100,000 
Boston 
TABLE XIX 
SCHOOL LIBRARIES AND NO. OF VOLUMES 
No. of 
Schools 
21 
7 
8 
8 
No. of 
Libraries 
20 
6 
7 
7 
No 
Library 
1 
1 
1 
1 
No. of 
Vols. 
from 
1200-
6600 
2300-
8900 
2300-
4200 
2600-
8000 
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TABLE XX 
MAGAZINE TITLES LISTED IN ORDER OF FREQUENCY IN WHICH 
THEY APPEAR IN SCHOOL LIBRARIES 
16 SCHOOLS 
National Geographic 
14 SCHOOLS 
Newsweek 
Readers Digest 
11 SCHOOLS 
Harpers 
Life 
Nature 
Time 
10 SCHOOLS 
Popular Mechanics 
Popular Science Monthly 
9 SCHOOLS 
Atlantic Monthly 
Seventeen 
8 SCHOOLS 
American 
Madamoiselle 
Saturday Evening Post 
Scholastic 
United States News and World Report 
7 SCHOOLS 
Flying 
Hygeia 
Saturday Review of Literature 
Science ILlustrated 
6 SCHOOLS 
Current History 
E.tude 
5 SCHOOLS 
Congressional Record Digest 
Good Housekeeping 
Holiday 
United Nations World 
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TABLE XX (Continued) 
4 SCHOOLS 
Consumer's Research Bulletin 
Current Biography 
English Journal 
Field and Stream 
Nation's Business 
Radio News 
Recreation 
Rotarian 
Science Digest 
Science News Letter 
Science Research Associatio~ 
Scientific American 
Vogue 
3 SCHOOLS 
American Home 
Better H omes and Gardens 
Collier's 
Education Digest 
Horn Book 
Industrial Arts 
Natural History 
Outdoor Life 
Open Road for Boys 
School Activities 
Vital Speeches 
2 SCHOOLS 
American Girl 
Athletic Journal 
Aviation 
Balance Sheet 
Baseball 
Boy's Life 
Calling All Girls 
Charm 
Christian Science Monitor Magazine 
Clearing House 
Foreign Policy 
Ford Times 
Hobbies 
House Beautiful 
Journal of' Business Education 
Ladies Home Journal 
Library Journal 
Musical Courier 
4 6 
.. -e 
TABLE XX (Concluded) 
2 SCHOOLS (Concluded) 
Metronome 
Massachusetts Education News 
New York Herald Tribune Weekly Book Section 
Pioneer 
Popular Homecraft 
Popular Photography 
Practical Home Economics 
Safety Education 
School Arts 
School Lif'e 
School Management 
School Musician 
School and Society 
Sport 
Stamps 
Survey Graphic 
Varsity 
Woman's Home Companion 
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TABLE XXI 
MAGAZINE TITLES LISTED IN MORE THAN ONE SCHOOL 
LIBRARY 
TITLE FREQUENCY 
OF MENTION 
American 8 
American Girl 2 
American Home 3 
Athletic Journal 2 
Atlantic Monthly 9 
Aviation 2 
Balance Sheet 2 
Baseball 2 
Better Homes and Gardens 3 
Boy's Life 2 
Calling All Girls 2 
Charm 2 
Christian Science Monitor Magazine 2 
Clearing House 2 
Collier's 3 
Congressional Record Digest 5 
Consumer's Research Bulletin 4 
Current Biography 4 
Current History 6 
Education Digest 3 
English Journal 4 
Etude 6 
Flying 7 
Field and Stream 4 
Foreign Policy 2 
Ford Times 2 
Good Housekeeping 5 
Harpers 11 
Hobbies 2 
H oliday 5 
Hygeia 7 
H orn Book 3 
House Beautiful 2 
Industrial Arts 3 
Journal of Business Education 2 
Ladies Home Journal 2 
Life 11 
Library Journal 2 
Madamoiselle 8 
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TABLE XXI (Continued} 
TITLE FRE~UENCY 
OF MENTION 
Musical Courier 2 
Metronome 2 
Massachusetts Education News 2 
NationalGEographic 16 
Nature 11 
Newsweek 14 
New York Heral:l Tribune Weekly 
Book Section 2 
Nation's Business 4 
Natural History 3 
OUtdoor Life 3 
Open Road for Boys 3 
Pioneer 2 
Popular Homecraft 2 
Popular Mechanics 10 
Popular Photography 2 
Popular Science Monthly 10 
Practical Home Economics 2 
Radio News 4 
Readers' Digest 14 
Recreation 4 
Rotarian 4 
Safety Education 2 
Saturday Evening Post 8 
Saturday Review of Literature 7 
Scholastic 8 
School Activities 3 
School Arts 2 
School Life 2 
School Management 2 
School Musician 2 
School and Society 2 
Science Digest 4 
Science Illustrated 7 
Science News Letter 4 
Science Research Association 4 
Scientific American 4 
Seventeen 9 
Sport 2 
Stamps 2 
Survey Graphic 2 
Time 11 
United States News and World Report 8 
TABLE XXI (Concluded) 
TITLE 
United Nations World 
Vital Speeches 
Vogue 
Varsity 
Woman's Home Companion 
FREQUENCY 
OF MENTION 
5 
3 
4 
2 
2 
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TABLE XXII 
MAGAZINE TITLES LISTED IN ONLY ONE 
SCHOOL LIBRARY 
Aero Digest 
Air Trails 
American Artist 
American Legion 
Amerl can Machinist 
American Observer 
American Photography 
American Teacher 
Art and Industry 
Audio-Visual Guides 
Banking 
Book o~ the Month Club News 
Book Review Digest 
Booklist 
Building America 
Bulletin o~ the Massachusetts Audubon Society 
Business Education 
B usiness Education World 
Business Week 
Camera 
Career ~or Tomorrow 
Chemistry 
Classical Journal 
Crisis 
Debater's Digest 
Department o~ State Bulletin 
Downbeat 
Dwnb Animals 
Economic Geography 
Educator 
Fashion Digest 
Foreign A~fairs 
Fortune 
Factory 
Facts on File 
Graphic Survey 
Gregg Writer 
Guidance Monography 
Graphic Arts Monthly 
Guidance News Letter 
51 
TABLE XXII (Continued) 
Harper 's Bazaar 
Home Craftsman 
Headline Series 
Journal of Chemical Education 
Journal of Geography 
Junior Red Cross Magazine 
Kiwanis 
Le Petit Journal 
Linotype 
Mathematics Teacher 
McCall's 
Mechanics, Illustrated 
Model Airplane News 
Modern Language Journal 
Monthly Labor Review 
Musical America 
Nation 
National Business Education 
National Education Association Journal 
Nation's Schools 
New Republic 
New York Times Magazine 
Omnibook 
Opportunity 
our Dumb Animals 
Parents 
Photography 
Plays 
Product Engineering 
Public Affairs Pamphlet 
Publishers Weekly 
Radio News and Television 
Restaurant Magazine 
Scholastic Coach 
School Executive 
School Review 
Science Scholastic 
Scientific Monthly 
Skyways 
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TABLE XXII (Concluded) 
Soccer 
Soviet Russia 
Sport Afield 
Sportsmen 
Systems 
Theater Arts Monthly 
Think 
Travel 
United Nations Bulletin 
Vocational Trends 
Vocational Guidance 
Wilson Bulletin 
World News of the Week 
Who's \Vho Monthly Supplement 
Eighty-six different magazin.es are in more than one librar 
in the reporting schools, and ninety-three are listed in only 
one. 
The final information requested on materials for slow 
learners related to audio-visual aids. Five kinds were listed 
on the questionnaire and space was allowed to insert any others 
in use in the schools. The most co~~on aids are record players 
and pictures from the teachers' personal files; several varied 
types are in use in only one or two schools. Table XXIII lists 
them in detail. 
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TABLE XXIII 
AUDIO-VISUAL AIDS LISTED IN ORDER OF 
FREQUENCY IN WHICH USED IN SCHOOLS 
AUDIO-VISUAL 
Record Player 
Pictures from teachers' files 
Motion Pictures 
Pictures from School Files 
Radio Programs 
Wire Recorder 
Recordings of CAESAR, BAM~ET and MACBETH 
Record Maker 
Tape Recorder 
Lantern slides 
Opague projector 
Strip film projector 
Exhibits from public library 
Field trips in Community 
Models of Objects 
Pictures from City Library files 
Speakers from outside 
55 mm. sound projector 
Viewmaster 
FREQUENCY 
OF MENTION 
24 
22 
15 
11 
10 
5 
4 
3 
3 
2 
2 
2 
1 
1 
1 
1 
1 
1 
1 
Only one spoke out against audio-visual aids, stating. "Our 
use of them is sporadic and unorganized; we are still from 
Missouri 11 • 
This chapter has presented the information culled from 
the course outlines and contained in the questionnaires 
received. The last chapter will present a summar-y of this 
material, draw implications and conclusions from it, and 
suggest some needs for further research. 
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CHAPTER V 
StJM:M&.'lY AND CONCLUSIONS 
Chapter I presented the purpose of this thesis which was tc 
survey .. and analyze the suitability of the literature taught to 
. slow learners in Massachusetts high schools. Chapter II reviev,e,. 
previous research related to the problem. Chapter III describec 
the procedures exercised in conducting the survey. Chapter IV 
presented the compilation of answers to the questionnaire and 
tabulation of titles of literature listed in course outlines. 
This ' chapter will summarize these results in order to give an 
overview of the literature taught to slow learners in Massachu-
setts high schools. 
RESULTS AND C:ONGL US IONS 
By means of a questionnaire, 79.6% of the public high 
schools in Massachusetts in communities of 20,000 or more. re-
ported facts from which it was possible to gather the following 
information: 
(1) A small proportion of the schools reporting, 27.2%, 
have · separate classes for slow learners. 
(2) The majority of the reporting schools, 69%, make 
provision for slow learners by using different 
instructional materials. 
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(3} In the schools that do not have separate 
classes for slow learners, these pupils are 
enrolled in a wide variety of different 
courses, but in twenty-two of the schools 
they follow the General course. 
{4) Eleven of the forty-two schools reporting 
replied that their Outl'ines in English are 
under revision, four failed to answer this 
question, and the others reported dates of 
revision ranging from 1948 to 1937. 
{5} Almost half (45.2%) of the individual titles 
of choices ~n literature taught to slow 
learners are classics, which are too .difficult 
for slow learners. Only seven of the forty-
two individual titles listed appear on the 
Blair and Sullivan lists of literature for 
slow learners. 
(6) Replies indicate that collections of short 
stories are being used quite generally with 
slow learners. 
(7) In many schools slow learners are still being 
taught difficult literature that holds no 
interest for them, and that should have no 
place in their courses. 
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(8) There is rome evidence that the death knell is 
sounding for courses of study which require that 
specified "classics" be read by everyone. 
(9) In twenty-nine of the forty-two schools report-
ing (69%) texts designed for improvement of 
reading skills are being used. 
(10) Individualism is gradually replacing regimentation 
in choices in reading and literature. But there 
are still some glaring instances of formal, clas-
sical preparatory courses being forced on quick 
and slow alike. 
(11) The majority of the school libraries surveyed 
offer excellent variety in magazine titles as 
well as large numbers of volumes for general use. 
(12) There is much room for expansion and development 
of classroom libraries. 
(13) There is an increasing use of audio-visual aids 
throughout the schools, the most common aids 
being Record Players, Pictures from t 1eachers 1 
fi les, and Motion Pictures. 
If provision for individual differences is educationally 
sound, it has serious implications for teachers of literature. 
Different .students want to, and should read varying types of 
materials, which are appropriate for their diversified interest~ 
and needs. Applied to classroom programs and curriculum plan-
ning, this means that a wide selection of books and magazines 
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must be made available to school children. These materials 
should cover numerous subjects , related to children's interests 
and be on many levels of difficulty. For some schools this 
entails the making of new outlines with more specific consider-
ation of the literature appropriate for slow learners. 
Attention of such teacher-training institutions as Boston 
University is invited to these findings. Teachers going into 
school systems may be better prepared to help to improve the 
school programs if they are cognizant of these specific condi-
tions before they reach them. It is suggested, also, that the 
State Department of Jducation might recommend that supervisors 
of English throughout the state see that outlines are reviaed, 
and that more adequate provision is made for the needs of 
slow learners. 
SUGGESTIONS FOR FURTHER STUDY 
Va luable information could be gained if further study 
were made of the results obtained in schools having enriched 
programs in literature for slow learners. If it can be ascer-
tained that pupils have profited by a change from the old stand 
ard outlines to a simpler, more modern plan, other schools may 
be encouraged to adopt more flexible programs in literature. 
Thus, the lives of the growing number of slow learners in the 
schools may be more richly endowed, and these young people may, 
consequently, become happier and better citizens. 
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APPENDIX B 
As a part of the requirements for a Master's degree 
at the School of Education of Boston Upiversity, I am 
writing a thesis under the direction of Professor M. Agnella 
Gunn to survey literature taught in English classes for 
slow learners (pupils with I. Q. ratings of 85 or below). 
My survey will cover Senior High Schools throughout 
Massachusetts. 
Will you be kind enough, please, to send me a copy 
of your mimeographed or printed Course of Study or Outline 
in English for the tenth, eleventh and twelfth grades? If 
there is any charge, I shall be glad to reimburse you. 
May I also request that the enclosed questionnaire be 
filled out by the member of your staff who is most 
directly concerned? I shall need to have the material 
back by the end of March. 
I am very grateful to you for your cooperation and 
shall be happy to send you a copy of the results of the 
survey if you wish. 
Sincerely yours, 
(Mrs.) Mary Agnes Doyle 
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APPENDIX C 
QUESTIONNAIRE CONCERNING MATERIALS USED IN TEACHING 
LITERATURE. TO SLOW LEARNERS 
Will you be kind enough, please, to give the information asked for 
below, and return the questionnaire in the stamped envelope enclosed, 
by the end of March? Please circle the word which best answers the 
question, or write the answer in the space provided. 
I am very grateful to you for your cooperation and shall be happy to 
send you a copy of the results of the survey if you wish. 
Name of Senior High School •.•.•.•••..••.•.•••••• Location •••••••.•.•... 
Person reporting .......................... Official position ...•••. , ...• 
ENROLLMENT 
Total pupil enrollment in Grade 10 ••.•.•.•.•...•.•••.•••.• 
----Grade 11 . ....................... ___ _ 
Grade 12 . ...................... . 
----
CURRICULUM 
1. Do you have a special curriculum in English for 
slow learners? (I.Q. ratings of 85 or below) •.•.•• Yes 
If your answer to #1 is 11 N0 11 , please check 
which of the Courses of Study in your 
English Outline the majority of the slow 
learners follow •.•••••.•••••••••.•.•.••.•• College .••• \ 
Commercial.) 
IJ.'echnical .. ~ 
General .... 
Other •.. 
No 
~ 
l ) 
2. In what year was your English Outline last revised?; ~; •. ___ _ 
GROUPING AND MATERIALS 
3. Do you have separate classes for slow learners? •••• Yes No 
If your answer to #3 is ''Yes 11 , what is the 
total number of slow learners in these 
4. 
classes in Grade 1()? ............. · • · • · · · · · • · · · · · · • · ·----
Grade 11? . ...........•... • . · . · · · · · · • · • · ·----
Grade 12? . ........... · .......•... · · .. · · ·----
Do you provide for individual differences for slow 
learners by: 
a. different assignments? •...•••.•••.•• Yes 
b. different textbooks in literature? •. Yes 
c. simplified classics? •.••..•••.••.••. Yes 
d. literature chosen foi low reading 
a b i 1 i ty ? • • • • • • • • • • • • • • • • ••••••••• • . • Y e s 
No 
No 
No 
No 
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5. If your answer to 11 b 11 at bottom of page #1 is 11 Yes 11 , please 
fill in titles, authors, and grades where used. 
Title Author Used in Grade 
6. If your answer to "c" at bottom of page #1 is 11Yes", please 
fill in titles, authors, and grades where used. 
Title Author Used in Grade 
7. If your answer to 11 d 11 at bottom of page #1 is "Yes'', please 
fill in titles, authors, and grades where used. 
Title Author Used in Grade 
8. Do you have libraries in the classroom? •.•••.•.•••• Yes No 
If your answer to #8 is 11 Yes'' please state: 
a. Number of volumes available for each class. ________ _ 
b. Title and number of copies of each magazine 
in libraries in the classroom: 
Title Number of copies 
65· 
9. Do you have a school library? •.•.••••....•...•••.•.•• Yes No 
If your answer to 119 is "Yes" please state: 
a. Total number of volumes ••.•.•••••••••.•.•.• 
-----b. Title and number of copies of each magazine 
in school library: 
Title Number of copies 
10. Please check audio or visual aids used in teaching literature 
to slow learners. List any others not mentioned. Approximately 
how many times is each used during school year? 
Times Used 
Record Player ...•••••••••.•.•.•••.• ( ) ..... 
---------
Motion Pictures •.•.•••.•.•..••.•••. ( ) ..... 
--------
Radio Programs ••.•••.••••••••••••••.. ( ) .... ·------
Pictures from school file .•.•••••.• ( ) ..... 
----
Pictures from teachers' personal 
files . . ............................. ( ) _ .... ·----
Others: 
---------------------------········( ) ·····---------
----------------------------
......... ( ) . . . . . 
---------
Please use reverse sides of pages i f additional space is needed . 
66 
